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Executive Summary
Department: The Writing Center
Date: Spring 2009

Since The Writing Center’s establishment as a deynt in 2002, it has

provided individualized, collaborative, and seliepd learning opportunities for all
students in a comfortable, peer friendly, stimulgtiearning environment and has
functioned as a resource for faculty and staffregted in Writing Across the Curriculum
(WAC). The Writing Center supports any studerdiiry class that has a writing, reading,
or critical thinking component and provides in-gi@ning for T. A. interns and for tutors
interested in WAC. Despite ongoing budget challengée Writing Center has
continued to expand its services. As the needseo€dmmunity and the student body has
shifted, so has focus of The Writing Center noyonlterms of the types of services
provided but especially in terms of the sheer nurolbstudents served. As reported in
the 1994-195 Writing Center Annual Report, the namdf hours recorded for tutoring
and the computer lab totaled approximately threeishnd, whereas in 2007/2008 the
number of hours recorded totaled approximatelytémir thousand. The yearly growth of
Writing Center has in turn impacted the succedb®ftudents at Valley College.
According to the office of Research and Plannimggents who use the services of The
Writing Center succeed at a rate between 11%-18¥ehithan those who do not and
they are retained at a rate of 10%-20% higher.WWhiéing Center has expanded its
services in all areas including one-to-one tutgrnogindtable workshops, online tutoring
and self-guided tutorials. By collaborating witlnet disciplines and departments, The
Writing Center has boosted enroliment in English@®, and 69 through developing
tailored sections to the meet the needs of studemtdaculty.

In the short term, The Writing Center looks forwémdbtaining CRLA

accreditation for tutor training, piloting electromportfolios,and expanding and
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formalizing relationships with content subjectetdance Writing Across the

Curriculum by developing a comprehensive websié details discipline specific
guidelines for WAC. Medium and long-term goals ($€ars) include developing
additional half unit courses and 4-6 week moduéatizourses to provide students with
extra assistance in content level classes. Additipninstituting synchronous (real time)
online tutoring and putting through curriculum tang English 67, 68, and 69 online will
provide greater access to students. Having a grpegsence in the community continues
to be a goal of The Writing Center and implementiggvice Learning opportunities for
students enrolled in Writing Center courses withpde a bridge between the Center and
the community at large.

Despite the documented growth and success of thereent, The Writing
Center has continued to face ongoing budget cutsndthe last five years, district wide
hourly rates for student workers increased by 68%&reas the budget allocation for The
Writing Center—instead of remaining proportionahyact with the hourly rate—actually
decreased by 6.25%. The disparity in funding bdsd reduced hours of operation,
severe understaffing, and drastically reduced acestudents. In order to meet the
growing demand for the service, The Writing Cemtérbe working towards hiring an
assistant director and increasing the yearly buftgetitoring to meet the requests
identified in the student needs assessment sulmeger hours of operation including
evening and weekend hours and more tutors on #ffetetsee more students.

The Writing Center believes that literacy and thaity to clearly communicate
are the cornerstones of education. With more tmanim three students in California
Community Colleges enrolling in basic skills cow;sthe demand and need for ancillary
academic support services to assist students witimgvwill only continue to grow.

Student success is the foremost goal of The Wr{fiagter, and through sustained
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support from the Los Angeles Valley College commyrifhe Writing Center will

continue its commitment to providing the highesalgy of service to meet the needs of

Valley college students.

C. Program Review

1. Introduction and Purposefor the Program Review

Since The Writing Center’s establishment as a deqant in 2002, The Writing
Center has evolved and has continued to grow ea&hby serving more students and
by expanding its services. The purpose of the arogeview will be to document and
analyze the effectiveness of program, to gain tebahderstanding—informed by
research and data—of student and faculty needghamagh strategic planning, identify
and implement the best practices that will contittucrease student success and
retention. The review includes assessment andiawaih of curriculum, student and
faculty needs, facilities, equipment and techno)@ggffing, and department goals and
objectives.

2. History, Mission, and Philosophy of the Department and Programs

The earliest incarnation of a tutoring lab for wagt began as a shared space with
the Math and English department in the Math buddimhere the first computer assisted
English course was offered at Valley. During tinmset, the co-chair of the English-Math
Committee, recruited computer lab monitors from lishgclasses and provided some
tutor training. When classes were not being helthénspace, the lab monitors provided
tutoring for English students. At this point, theras no director and the lab operated on

an informal basis.
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This informal lab changed in 1992 and was organiaedThe Writing Center by
the English department with a grant from The Aldarior the Advancement of
Education (which provided financial support durthg center’s formation and first five
years of operation). The English department’s \WgitCenter Task Force during its
formative years consisted of nine faculty membesmfthe English department and the
president of the Alliance. In 1993 and 1994, thst imanager and the first operational
assistant were hired respectively. On April 28,4,9Ehe Writing Center opened its
facilities in the Humanities Building.

Once the Alliance for the Advancement of Educatgoemt ended in 1996-1997,

The Writing Center continued its operation fundeatigh outside sources such as the
Partnership for Education grant. However, becafiseeouncertainty of grant funding
and complications with staffing, The Writing Centeais faced with having to possibly
close. In the summer of 2001, English faculty reef@lanning retreat to strategize on
institutionalizing the program and redevelopingith a Writing Across the Curriculum
(WAC) focus. An official job description for a failine director was created and brought
forward to IPC, and Deborah Harrington was hirethasDirector, and begun in January
of 2002. To further establish The Writing Centeadstoring lab designated for writing
across the curriculum, the director began repottntpe Dean of Academic Affairs—
Marvin Zuckerman, and the program was recognizezshdaadependent department and
part of program one hundred general funds. Subsgiguéhrough general tutoring,
group writing workshops, and courses English 67 268 69, The Writing Center
formalized procedures for recording visits andextihg positive attendance hours to
generate revenue for the college.

Mission Statement and Philosophy
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The Writing Center provides individualized, collahtive, and self-paced

learning opportunities for students in a comforalpleer friendly and stimulating

learning environment and functions as a resounctatulty and staff interested in

Writing Across the Curriculum (WAC). The Writing @r provides in-site training for

T. A. interns and for tutors interested in WAC. TWeiting Center and Writing Center
Computer lab support any student in any classhtasta writing, reading, or critical

thinking component. The Writing Center believest thriting is a process with definite
stages including prewriting, evidence gatheringdliong, developing thesis statements,
draft writing, revising, and polishing of final ces. Students are encouraged to seek help
from peer tutors from the beginning to the endcheifrtwriting process.

The four overarching goals of The Writing Centex driven by the Education
Master Plan: Increase retention, persistence, anckss; increase student access;
enhance academic offerings to meet student andrraigneeds; enhance institutional
effectiveness

Goal 1: Increase student retention, persistendesaccess by providing ancillary

academic support for writing across the curriculum.

(EMP Strategies 19-21)
A. Continue providing one-to-one and group tutoringsgms for any class that has a
writing component.
1. Continue ongoing collaboration with departments sugjects, which have a
high demand for tutoring: English, Sociology, Sgedeersonal Development,
Child Development, Psychology, Nursing and History.
2. Expand and formalize relationships with other eobsubjects to enhance

Writing Across the Curriculum for Valley College.
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a. Continue working with faculty to develop writingsignments

for “content” classes.

b. Establish an online hub for instructors to contrébdiscipline
specific guidelines for writing, and make this asible to
students.

B. Continue conducting roundtable workshops for wgtielated topics requested by
students and faculty through needs assessmentysutyglize the referral forms
to target instructors for specific workshops desdjto complement class
assignments.

C. Continue in-site training for Teaching Associateerns and tutors across the
curriculum and formalize tutor training through t@ellege Reading and Learning
Association Accreditation.

1. Submit self-study and proposal to obtain CRLA aditation.
2. Add additional (optional) sections of English 75at@n with advanced
levels of CRLA tutor training.

D. To continue coordinating Writing Center serviceiwather Academic Support
and Student Services through referral systems.

Goal 2: Increase Student Access

(EMP Srategy 17-18)
A. Hire an assistant director with minimum qualificaus to increase hours of
operation to support students during evenings agekends.
B. Continue providing asynchronous online tutoringtiyh the ETUDES
delivery system.
C. Develop and implement synchronous (real time) tagpfor high demand

subjects.
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Continue developing self-guided tutorials thataeessible through The

Writing Center website.

Goal 3: Enhance academic offerings to meet stualahtregional needs

(EMP Objectives 1-4)

A.

B.

Continue offering laboratory courses English 67,&6& 69.

Continue to refine tailored sections of Englisht& complement content course
work for Sociology and the Nursing TEAS exam.

Develop additional half unit courses and 4-6 weekduatarized courses to provide

students with extra assistance in content classes.

. Develop online sections of English 67, 68, and 69.

Implement eFolio modules for both online and inspersections of English 67,
68, and 69.
Increase outreach to community by developing Serk&arning Components for

students enrolled in English 67, 68, and 69.

Goal 4: Enhance Institutional Effectiveness

(EMP Objective# 1,5, and 7)

A.

To continue maintenance and upgrades of The Wrilieigter’'s technological

infrastructure.

. Hire part time Instructional Assistant, Info Techsupport computer lab.

Improve electronic student tracking and recordkeg iy replacing RedCanyon

software.

. Evaluate the currency of the existing software @ Writing Center computer lab

and upgrade where necessary.
1. Train staff on using PLATO software.

2. Add additional licenses for Inspiration software PSP students.
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E. Align The Writing Center Budget allocation to reflehe mandatory raises for

student workers.

Philosophy of the Program:

Literacy and the ability to effectively communicate the cornerstones of
education. With more than one in three studen@ailifornia Community Colleges
enrolling in basic skills courses (The RP Groupg demand and need for ancillary
academic support services to assist students witimgvwill only continue to grow. To
address the influx of underprepared students, hamre student success and retention
and to establish a commitment to lifelong learnifige Writing Center’s practice is
based on the following philosophies: compositiogotly/process based pedagogy,
elements of social constructionist theory, critigatlagogy, and cognitive psychology.

Regarding composition theory, The Writing Centdrdwes that process must be
emphasized over product. If students can develdpeime their own writing process,
while understanding the various nuances of acaddis@ourses communities and genre
specific writing, they will be capable of effectlyavriting to a given audience with a
specific purpose. In the words of Peter Elbow,fdoeis should be on helping to develop
better writers, not better papers. To achievedhi the concept of writing process is
interwoven into general tutoring sessions, workshapd laboratory classes.
Furthermore, tutors are trained to first address‘¢fobal’ areas of a paper in terms of
organization and content and then move on to amalysis to address the “local”
sentence level areas in terms of grammar and meshd@y addressing correctness and
propriety last, students begin to understand thaelbping a strong writing process will
eventually lead to a strong product.

Social constructionist theory in composition prifhafocuses on the way in

which audience (community) shapes the discoursemimunity. The concept of
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collaboration is also privileged in believing ttk@iowledge and reality are mediated by

or constructed through language in social use. dhbeacepts provide the foundation for
peer tutoring where students are working with otedents. Although Writing Center
tutors go through extensive training and often sirhave advanced degrees, they are also
currently students and can effectively play the i@flan audience in helping students to
understand which areas of their writing may needenatarification or development. The
peer tutor can help the student to understandftba tmes “hidden” or privileged rules
of a community, and thereby help the student t@iveca member of that community.

Critical Pedagogy plays a role in The Writing Cerkeough the equalizing
relationship between the tutors and students dsasehrough the director. That is,
although tutors and the director have differenels\of expertise apart from the student,
learning is explicitly seen as a two way street ighadl participants learn from one
another. Moreover, the tutors and the studentgiges opportunities to actively create
knowledge whether it is through the verbal intamactn a tutoring session or through
designing workshops, handouts, and self-guidediti$o These are all exercises in
critical consciousness, which enables the partntgoto see themselves as active agents
rather than passive, static consumers of informatio

Cognitive Psychology factors into The Writing Cerilosophy primarily
through the concept of self-regulated learningf-Beajulated learning encompasses
metacognition, planning, monitoring and evaluatng’s progress (Zimmerman). These
concepts have been embedded into the day-to-dagtapes of The Writing Center. For
example, at the beginning of every tutoring sesstudents are required to begin with an
exercise in metacognition by filling out a form tlesks them to reflect on what they need
help with for a particular assignment. In turnsthllows them to think about their

strengths as well as their goals. This concepirihér reinforced on the tutoring
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conference form, which is filled out by the tutordaagain highlights the student’s

strengths and goals for the next tutoring sess$tonthe laboratory classes English 67,
68, and 69, these concepts are embedded into ttiegnprompts that take place at the
beginning, middle, and at the end of the coursamalely, it is through self-regulated
learning that students not only become indepeni@éamers as they begin to understand
the process of learning itself but life long leamas well.

Program Description:

The Writing Center’s central focus is to provideidlary support for Writing
Across the Curriculum at Valley College through-eo@ne and group tutoring sessions,
roundtable workshops, self-instructional resoureesl, laboratory classes English 67, 68,
and 69. The service is dedicated to increasingestiLgliccess, retention, and persistence
and providing resources and support for facultgriegted in Writing Across the
Curriculum. Evolving from an informal tutoring séce that shared space with a math
computer lab to a comprehensive Writing Centeradd towards supporting Writing
Across the Curriculum, The Writing Center’'s evabutihas paralleled the changes in the
demographics of the students at Valley Colleget iavhen Valley College first
opened its doors in 1949, the student body wasasiiynwhite and middle class with
English as the primary language. As Valley comeasetebrate its sixtieth anniversary,
the college is now primarily a Hispanic servingtitugion with nearly 40% of the student
body speaking English as a second language. Asabas of the community and the
student body began to shift so did the focus of W#ing Center not only in terms of
the types of services provided but especially imseof the sheer number of students
served. As reported in the 1994-1995 Writing CeAtamual Report, the number of hours
recorded for tutoring (and the computer lab) tatapproximately 3,000 whereas in

2007/2008 the number of hours recorded totaledoequpately 14,000, with over 3,500
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individual student visits. Accordingly, as the nuenbf hours recorded has more than

guadrupled in the last fourteen years, the ovemuimg response from students in the
needs assessment survey was to increase the nafribtrs on the staff and expand the
hours of operation.

The increase in demand for the service is not ceibted to a shift in student
demographics and student preparedness but alsolagéincreased collaboration with
other departments on campus; in turn, this hatentegreater awareness of the Center’s
existing services as well as led to the developroénew services. For example, The
Writing Center has formalized a relationship witheTCareer/Transfer Center, where
both departments work together every fall semeesthost a series of workshops
dedicated to assisting students with writing thes&eal Statement essay. Since
beginning the collaboration in the fall of 2003)d#nt acceptance rates at UC’s has
increased by 10% for an overall acceptance ras&%f, whereas other schools are only
averaging only 20-30% (Saltoun, Career/Transfert&gnCollaboration with other
academic and student support services has happgreddhring tutoring training
materials and Writing Center resources with the &nd EOPS programs. The DSPS
office has attended Writing Center staff meetirggstifaining purposes and their
specialized software has been placed on Writing&Zemmputers. In terms of
collaborating with other departments, The Writingn@r has developed tailored sections
of English 67 and workshops for Sociology, StatstPsychology, Nursing, Child
Development, and History.

3a. Curriculum:

The curriculum for The Writing Center includes cegioutlines for English 67,
68, 69, and the tutor-training course English 76ty the last five years, the curriculum

for English 67 has evolved to include “tracks” lbétcourse specifically designed to
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support students in Sociology 1 and students i néeemediation to pass the TEAS

exam for the Nursing Department. The primary traCkEnglish 67 has been revised to
reflect a more process based approach to writingeroic essays, where each step of the
processes is scaffolded, and reflective meta-cvgnitriting exercises are interspersed
throughout the course. English 68 has been chaogaavide a more systematic
approach to critical reading. A preview worksheehow used at the beginning of each
reading assignment and more emphasis has beenl gla@etive reading through
practice with annotating texts and keeping a diadgournal entry. English 69 has
changed to include additional assignments thaghmore focus to critical thinking and
information competency through evaluating websited researching colleges and
careers using databases. English75, the tutorangng course for tutors working in The
Writing Center, is currently being revised to maceurately align with the four levels of
tutor training set forth by the College Reading aedrning Association—the National
Accrediting body—for tutoring centers.

According to the Student Survey data results, 79¥%estudents indicated that
they would like The Writing Center to developingsialized Y% unit courses to
complement existing content courses, and 81% itelicthat they want short-term (4-6)
modularized courses to help with improving writifignis data will drive planning as The
Writing Center begins to develop courses to mestdineeds.

Over the course of the program review process Whtng Center Director has
conferred with the Success Center director fromffégaCollege, The Writing Center
Director from Santa Barbara City College, and thai€of the Composition department
at California State University. Each of these tsitbns recommended that when
modifying a program each college and campus hascue culture, and merely adopting

the successful principles from another institutiah not work. Instead, it is best to
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judiciously choose which components of a succegsfugram would work best with

the particular culture of an existing campus. Bameple, Chaffey college has embedded
tutoring for writing in the course outline of redpand instead of collecting positive
attendance through a zero unit Supervised Learhssistance Section, they are collect
WHSCH by being part of an existing course. Whilie tk a successful model, there are
implications in terms of budget and space. To suppprogram modeled in this manner,
the annual budget for The Writing Center would neelde practically doubled and the
size of the space tripled as Chaffey is seeing d0€300 students a semester with over
30,000 contact hours. Across the board, all otcthesulting institutions emphasized
formalized tutoring training and creating a cultofesvidence. Although The Writing
Center has been at the forefront of both thesdipescat Valley College, as it moves
ahead, the Center will complete the CRLA tutomtirag accreditation process, and
continue working with the IT department and tutoygram committee to implement an
updated tutor tracking system that will replacedht&dated RedCanyon software
currently being used in some of the labs.

b. SL OS: Course and Program and piloting assessment

The Writing Center’s program and course level Si@se submitted and
accepted by the SLO committee. During the sumnssice 2008, The Writing Center
participated in a pilot project to assess courgel IELOs for English 67. The pilot project
proved to be a meaningful experience that provigatlinsight into ways to improve the
course. Because of the assessment, the syllabusoareof the assignments for English
67 were modified to help students more clearly saqa from one stage of the writing
process to the next. The Writing Center’s experenith this pilot project as well as
incorporating the SLOs into tutor training has bdestussed at length through

contributions to the SLO newsletter, which areuned in the appendix. In addition to
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serving on the SLO committee, The Writing Centeectior has also participated in

training sessions helping other departments dnaft SLOs.

Because The Writing Center is a non-degree appécadrvice, the program
SLOs are framed in terms of service outcomes, witichs on increasing student success
and retention. However, because of the natures@gtvice—providing support for
Writing Across the Curriculum—increasing studerntcss and retention explicitly
connect to the College Wide SLO of Communicatiohich states that, “students will be
able to clearly express, transmit, and interpretedge and ideas through writing,
speaking, listening and reading.” Reasoning Skitld Social Responsibility/Personal
Development are also implicitly tied to the WritiGgnter's program level SLOs in that
being more successful in a course necessarily gpasses reasoning skills, and by using
available academic resources such as The Writimgje€estudents are developing help
seeking skills, which again are tied to ReasonikisS Communication Skills and
Personal Development.

Student Data Profile

The demographics of The Writing Center Program &&bata (2003-2007)
represent a diverse student population with a tsaaegoals. The data profile was
inclusive of Writing Center tutoring, which incluslene-to-one tutoring, group tutoring,
and roundtable workshops as well as the Writingt€retomputer lab and English 67, 68,
and 69. The students who use The Writing Centee w8%06 female and 41% male. The
majority of The Writing Center students are (79%€) ander the age of 35. Additionally,
41% are Hispanic, 34% are White, 7% are African Acam, 12% are Asian, and 6% are
other Non White. According to the research andmladata, these statics have not
altered much between 2003 and 2007 (less than &%datd deviation). Based on the

review data, 64% of the students identified Engéistiheir primary language, 15%
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identified Spanish, 11% identified Armenian, 3%ritited Russian, 1% identified

Farsi, 1% identified Filipino, 1% Korean, and 4%rdified other languages. In terms of
Citizenship, 76% of the students were identifiedJ&scitizens, 16% as permanent
residents, 1% as Temporary Resident, 2% as Refageas Student Visa and 4% as
other. Regarding Prior Education, 9% of the stusléad a Bachelor’s degree or higher,
5% an associates degree, 62% a high school diplbh%a,were foreign secondary high
school graduates, 6 % were high school equivalpnafyciency, 4% were high school
concurrent, and 4% were non-high school graduateslast component of the data
profile looked at Educational Goals and showed@lewing results: 38% of the
students indicated transfer, 28 % indicated Vocatidob related, 16% were undecided,
11% indicated personal development, and 7% indicateAssociate’s degree.

Aside from the data gathered through the studesfti@report, the student needs
assessment survey provided very informative arevagilt information. In terms of access
to The Writing Center, 29% indicated that woulcelgarly morning hours between 8:00
a.m. —10:00 a.m., 23% liked the current hourscivlvere 10:00 a.m. — 6:30 p.m., 23%
wanted later evening hours, 15% wanted tutorinGaturday, 2 % on Sunday, and 8%
during other hours. Also related to access, 80%hefttudents surveyed said that they
wanted more walk-in times whereas 20 % indicated ttrey wanted more appointment
times. Students also indicated a desire to use®tlitoring with 59% stating that they
would take advantage of this service if they warahle to make it into the Center for a
face-to-face session. In terms of satisfaction Withservice as a whole, 76% rated the
service of excellent, 21% as good, and 3% asAalditionally, 62% of the students
strongly agreed that tutors were knowledgeablevagititrained, 33% agreed, 1%

disagreed, and 4% didn’t know.
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Student feedback on the services of The Writingt€encluding roundtable

workshops, the computer lab, and the laboratorysesuEnglish 67, 68, and 69 was
noteworthy. 33% of the students surveyed had atidadoundtable workshop, with the
majority of the students hearing about the workshopm their instructors. In terms of
scheduling, 38% of the students indicated that theyld be able to attend workshops in
the morning, 13% at lunch, 14% in the early aftem® % in the late afternoon, 10% in
the early evening, and 16% in the late eveningaRigg The Writing Center computer
lab, 53% of the students strongly agreed that theernals and computer stations were up
to date, 29% agreed, 3% disagreed, 3% stronglguisd, and 12% didn’t know.

Overall, students had an overwhelmingly positivpegience with the laboratory classes:
92% indicated that English 67 was excellent or g®@ddo indicated that English 68 was
excellent or good, and 95% indicated that Engl@lwés excellent or good. Surprisingly,
only 35% of the student indicated that would likedke one of the laboratory classes
online. As mentioned earlier in this report, 79%ioated that would be interested in a Y-
unit course that provided extra assistance foresarevel courses such as Psychology or
History. Similarly, 81% indicated that they woulkd The Writing Center to offer short-
term 4-6 week courses to help improve with writing.

As part of the needs assessment survey, a few @pided questions were
included with the most informative being “Pleasarshyour comments or suggestions
about how we can improve our services for you.”'sIdaction of the survey substantiated
two ideas that were existing areas of concern. 80%e responses for this section
indicated that students wanted The Writing Cerdeaten for longer hours and to have
more tutors staffed during any given hour. The leimgle behind this request is directly
related to budgeting, which will be addressed anftrthcoming sections. 12% of the

responses indicated that students wanted a lorgerdpof time during their tutoring
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sessions. Currently, tutoring sessions are linmtibetthirty minutes of one-to-one time

with a tutor, and then students can stay afterwasdsng they would like and continue
working. The thirty-minute rule exists for two reas: pedagogically, The Writing
Center believes in only covering one or two congejoiring a tutoring session, having
the students practice those concepts for mastedytreen returning on a subsequent
session for new concepts. Research shows thavénage attention span of an individual
is in the realm of 10-20 minutes depending on wkitidied has been referenced.
Therefore, it would be counter productive to spandour covering every rule for the
comma, semicolon, and apostrophe because thettieishance that the student would
retain the information. Logistically, the thirty-mite time period allows for seeing more
students on a given day, which ultimately helpprtwvide a greater level of access. One
compromise for the situation may be to scheduleslups that are an hour and a half
long rather than just an hour; this would provitieents with an opportunity for longer
periods of dedicated attention within a small greetting.

According to the office of Research and Planningrdahe course of a five-year
period, students who use the services of The Wriflenter succeed at a rate between
11%-18% higher than those who do not use the seraitd the students are retained at a
rate of 10%-20% higher. These statistics are atdie of the strong impact that The
Writing Center’s tutoring service has on studemicess and retention of the students at
Valley College.

d. Faculty who work in the Writing Center

Scott Weigand
Scott Weigand was hired as the fulltime directolbé& Writing (Instructor
Special Assignment) in July 2007. He holds an MnAEnglish with a concentration in

Composition and Rhetoric, and his graduate workiged on Writing Center Studies. He
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also has a B.A. in English with a concentratioCheative Writing. He is a member of

the Academic Senate, Education Master Plan comeni@tident Learning Outcomes
committee, Tutor Program committee, Co-Chairs efSTARS committee, and Chair of
the Foundational Skills committee. He was co-doeof the STARS/FIPSE grant during
its final year, contributed to the earmark gramtSolving the Achievement Gap in Math,
and is currently serving as the coordinator forBlasic Skills Initiative. At the district
level, he represents Valley College on the Stu@ertess Initiative committee and was
co-instructor for the district’s first Faculty Tdang Learning Academy (FTLA). At other
campuses and at Valley he has taught English 1@dligh 102, English 67, 68, 69, and
75.
Staffing Patterns
In 2002, The Writing Center was staffed with atfole director, one classified employee
and fifteen tutors classified as student worker22003, the classified employee position
was frozen, and The Writing Center continued tg ogl tutors (student workers) whose
numbers have ranged from 12-20 depending on sahgdard hours available. In 2003-
2004, through the STARS/FIPSE grant funding, Thé&ig Center was able to hire a
tutor coordinator to help oversee the day-to-dagrafons of the service. However, the
coordinator position has been in flux dependinghenstatus of outside funding.
Although The Writing Center has been able to ineeestudent success through its
services as demonstrated by the high success tamdioa numbers, the Center’s biggest
challenge is the budget allocation for tutoring.

From 2005-2008, tutors received a 63% increaskdm pay rate. For example, in
2005, a student classified as a tutor lll, earr@d B per hour whereas in 2009, a student
classified as tutor Ill, earns $ 13.25 per houraiighile, fall/spring budget allocation for

The Writing Centers Tutors has decreased from 208 by 6.25%
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($64,000 to $60,000). Nevertheless, the numbepsitipe attendance hours, based on

students visits and hours, increased 91% fromZ24IB to Fall 2007 (2,414 vs. 4,626).
These numbers are significant As previously meetiprd in 3 students in California
Community Colleges test into basic skills courslesrefore, it is no surprise that over the
course of five years, the number of student hauihie Writing Center has practically
doubled. Please see the graphs below. The stualedt®culty of Valley College not

only need the existing services of The Writing @enbut as all the data shows, the
services need to be expanded to accommodate tteagecin demand. To meet the
existing growth and anticipated future growth, Widting Center needs for the student
worker/tutoring budget allocation to at least matah increase in pay for the student
workers and to hire another fulltime faculty memtmeserve as an assistant director. This
would allow the service to provide evening and veeekhours, and increase the

students’ access to the Center.
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To summarize, the mandatory hourly rate for stuckrkers increased by 63%,

whereas the budget allocation, instead of remaipmgortionally intact with the hourly
rate, actually decreased 6.25%. Meanwhile, TheiNgriCenter has been able to increase
the number of positive attendance hours by 91%enthié success and retention rates for
students have consistently shown at least a 108éase compared to students who do
not use the service. The Writing Center has bentalaccomplish this through
constantly refining procedures and running theisermore efficiently with a smaller
staff. However, it has reached the limit. The diggan funding has ultimately lead to a
reduction in hours that the service is open, thton-out, and as indicated in the student
needs assessment survey, a lack of access fauthenss.

Five-Year Staffing Plan

In light of the ongoing budget shortfalls, the hgiof faculty and staff will be difficult.
However, The Writing Center has identified the n&echiring one new faculty member
to serve as the assistant director, and for inocrgdle student worker budget to allow for
hiring more tutors. This will provide The Writinge@Gter with the ability to meet the
increasing demand for the service and to increlaskest access. Additionally, in order
to ensure proper maintenance and functionalityra Writing Center computer lab, one
part time-classified Instructional Assistant/Infech should be hired to troubleshoot
hardware and software problems. These needs haweidentified in The Writing
Center’s yearly budget requests; however, in moaimgad, the faculty position will be
requested through IPC.

Full-Time/Part-Time Faculty Ratios

1. Your department’s typical FTE Fall semester allocation: 1.33

2. The number of full time faculty members in your department: 1

3. The FTE for reassigned time for your Chair assignment 1.33
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4. The FTE for any other faculty reassignments in your department 0
5. Add together #3 & #4 1.33
6. Subtract #5 from #2 (this is the amount of FTE taught by full time faculty) N/A
7. Divide #6 by #1 and then multiply by 100 (this is the percent of FTE taught by full time 100%
faculty)

8. Subtract #7 from 100 (this is the percent of FTE taught by hourly rate faculty) 0

F. Facilities, Equipment, and Technology:

The Writing Center currently occupies Humanitie® 30d 102. H100 is dedicated
space for tutoring, and the director’s office isdted within a cubicle in this room. H102
is a space used for a dedicated computer lab. @lyréhere is a wall that divides the
tutoring side from the computer side. With the @age in students using the Center, the
space has become too small, especially when hotdungdtable workshops; however,
this is a temporary space as The Writing Centsclieeduled to move into the second
floor of the new library building in 2011.

The Writing Center relies heavily on the use of paters for generating reports,
record keeping, positive attendance, schedulingrgliaonline tutoring, and email
correspondence. Through the Basic Skills InitigtiMee Writing Center was able to
purchase additional computers, which will be uéitiZoy English 67, 68, and 69 students.
Currently, The Writing Center tutoring space has staff computers and three
computers for students. The Writing Center complateihas two staff computers and
thirty-five student computers. There are two pmigii@ H100 and two printers in H102.
At this time, The Writing Center computer lab does have pay-for-printing setup;

however, this is expected to be installed duringser 2009.
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All of the computers in The Writing Center have @8ice 2003, which
recently has become a problem since many of tlteesta are now using MS Office
2007. IT has been informed of this and will be updathe software. The Writing Center
computer lab also has the screenwriting softwanalfraft installed on two of the
computers and the demo version installed on the @ of the computers has a
software program callelehspiration from DSPS, which helps visual learners with the
invention strategies for writing. According to thieident surveys, 85% felt that the
materials and the computer stations were up tq @&tefelt they were not, and 12% were
undecided. The Writing Center has one laptop amdpoajector which was purchased
through the STARS/FIPSE grant and is used for wags and conferences. With the
renovation of the Humanities Building, which todkge in the summer of 2008, both
H100 and H102 received VCR and DVD players, as alh-ceiling projectors.
Although this equipment has been useful in brinhmgbuilding’s classrooms into the21
century, unfortunately, there have been problentsngethe equipment to work on a
consistent basis.

One area of concern in terms of space and techypaol he Writing Center
computer lab. Whereas this lab was previously ypsedarily by Writing Center students
and especially students enrolled in English 69 ¢wlallowed for collecting positive
attendance), beginning in spring 2009, the lab tneca general, open computer lab. This
decision was made because of the influx of studesitgy the lab in the last few
semesters, which has been complicated by the rieduntthe tutoring budget and the
inability to hire program assistants to staff thk.|Currently on campus, students have
access to the following open computer labs: TheR,Ahe CCATT, the Lion’s Den, and
The Writing Center. The library also houses sommamaters. However, the LAIR will be

closing due to construction and the Lion’s Denl$® &cheduled to close. This leaves the
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entire student body of LAVC with access to two labsl the library, totaling

approximately ninety computers. These are not@ateqesources for students when so
much of the work required in today’s classes rezgiihe use of a computer.

Another problem related to technology is the éxgsstudent tracking system
RedCanyon. The Writing Center was the first labge the software when it was
purchased over five years ago; it was The Writiegt€r who helped to train other labs
on how to use it. However, because of the diffictdt adjust reports within the software,
the tutor program committee has collectively agrined it is time replace the software
with a program that is specifically designed tomup academic resource centers.
Accurate recording of student hours and visithtutoring labs is instrumental in being
able to record positive attendance hours, so tioe pjuogram committee is currently
working with the IT department to preview new anmgproved software programs.

Over the course of the next five years, The Wyitdenter will be moving into the
new library space, and at that time, will havedpportunity to purchase new equipment
through the bond measures. In the next year, Theng/Center is looking to pilot the
use of electronic portfolios through the eFoliotaaire and integrate this into English 67,
68, and 69. As previously noted, The Writing Cemteuld benefit from the assistance of
part time-classified Instructional Assistant/Infech to maintain and troubleshoot
hardware and software problems within the lab.

f.) Campus Partners and Resour ce Utilization

The Writing Center has numerous partnerships woth bn and off campus
resources including the following: the library, tGareer/Transfer Center, DSPS, Trio,
EOPS, Counseling, the Learning Center, the MathtlebEarth Science/Anthropology
tutoring lab, the Biology Tutoring Lab, STARS, t88UN composition program, and the

Southern California Writing Center’s Association.
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The library and DSPS office have attended biwealdyr training/staff
meetings and provided overviews of their servicewell as some specific training to
help the staff work more effectively with studentse Writing Center has also worked
with Trio and EOPS to provide workshops for welcogday as well as to share
resources related to tutoring and tutor trainingc&ise both the Counseling Office and
the Calworks/Gain program direct students to enndinglish 67, 68, and 69, The
Writing Center has attended department meetingsvamkied with the counselors to
provide information on the classes and how theybest serve the students. On a yearly
basis, The Writing Center works with the Careenffar Center to host a series of
workshops designed to help students writing thersénal Statement Transfer Essays.

The Tutor Program Committee, which includes therhieg Center, the Math lab,
the Earth Science/Anthropology tutoring lab, arel Biology Tutoring Lab, meets
throughout the semester to ensure that all labawaaee of compliance issues related to
Title 5 and to share best practices for protocdl procedures. During 2008, through the
Basic Skills Initiative, the tutor program commétdesigned and published a
comprehensive brochure that lists all of the acadstadent support services on campus
to raise awareness of the multitude of servicestiadents, faculty, and staff.

The Writing Center and the STARS program havelahistory together as
STARS was run through The Writing Center througrtbatduration of the
STARS/FIPSE grant. As a result, The Writing Cerststaff was instrumental in the
development and evolution of the STARS programubhoassisting with workshops and
promotion and by conducting tutor facilitated wdréps. Currently, The Writing Center
director is co-Director of the STARS program.

The Writing Center has created an informal prpelvith the Composition

department and the Teaching Associate program BNCStudents who start out as
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tutors in The Writing Center—who gain experiencéwdesigning lesson plans for

workshops, who begin to develop an understandirapwiposition pedagogy, and who
put theory into practice through conducting workshand one-to-one/group tutoring
sessions—have a one hundred percent acceptandetoatiee competitive Teaching
Associate Program. Students can then continuewuek tutoring in The Writing Center
while finishing their graduate schoolwork and stdeaching at CSUN. Upon finishing
their degree at CSUN, some graduates have comedazley and began teaching
adjunct in the English department. In turn, this Bahanced the collaboration between

The Writing Center, CSUN, and Valley's English depeent and helped to establish a

sense of community.

The Writing Center has also joined the list seovettie Southern California

Writing Center’s Association and is a member ofltiternational Writing Centers

Association. Although the LACCD district does natrently have a dedicated Writing

Center Committee, contact has been made with §tnging Center directors in the

district, and establishing a district wide comnatteill be the next step in bringing

together resources and best practices.

3. NeedsAnalysisand Action TimeLine

Goal/Needs/Objectives Tasks/Actions Time Fralme i¢haants

Adjust tutoring budget allocation to match . _ - .

the 63% increase in district wide raises fofR€duest additional funding for Begin in Fall | Writing Center

students student workers/tutors 2009 Director

Hire a full time ISA assistant director _ o .

Submit request to IPC Begin in Fall| Writing Center

2009 Director

Obtain College Reading Learning Submit self study and proposal to o .

Association Accreditation (CRLA) obtain CRLA accreditation Begin in Wr|t|ng Center
Summer 2009 | Director and staff
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Develop and implement synchronous (regl

time) online tutoring for high demand
subjects

Al
Collaborate with Distance Educatio
Coordinators

N Begin in Fall
2010

Writing Center
Director and staff

Expand and formalize relationships with

content subjects to enhance Writing Acrd Jdeet with department chairs and | Ongoing Writing Center

the Curriculum. Develop a comprehensiy daculty and develop an online space Director and staff

website that details discipline specific to solicit feedpa}ck and create

guidelines for WAC samples of writing

Develop additional half unit courses and @4- . . - "

6 week modularized courses to provide Develop new curriculum for Writing| Begin in Fall | Writing Center
Center specific courses 2010 Director and staff

students with extra assistance in content
level classes

Develop online sections of Englis
67 68, and 69

Develop online content and completeBegin in Fall

Writing Center

Distance Education forms and 2010 Director and staff
Curriculum approval process
Implement eFolio modules for both online — - .
and in-person sections of English 67, 68 Collaborate with Title 5 grant Begin in Fall | Writing Center
and 69 ' coordinators for training and pilot | 2009 Director and staff
' and Title 5 grant
coordinators
Improve electronic student tracking and .
recordkeeping Replace RedCanyon software Begin in Tutor Program
Spring 2009 Committee
Hire part time Instructional Assistant, Info _ . - .
Tech Submit request to classified Begin in Writing Center
Administration/Hiring Committee Spring 2009° | Director
Increase student success and retention . .
Increase workshop attendance and| Ongoing Writing Center
target specific student needs Director and staff
Increase outreach to community . . - "
Develop Service Learning Begin in Fall | Writing Center
Components for students enrolled in 2010 Director and staff

English 67, 68, and 69
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