
Welcome to
Para-educator Companion Assistant Training

"We worry a6out wfrat a chlffwiff hecotttz torwrroil, yet

wefor6et that 6e is somc,oru rcday;'

^., Stacia Tausher



Welcome to Los Angeles Valley College
Para-educators Companion Assistant Training

This ten-\deek course is designed to offer basic training to begin your rewarding career
working with special needs children age's two to five.

Week 1: Developing a language to talk about children
Read Chapter I -6 in "How to be a Para Pro"

IYeek 2: Autism Spectrum Disorder
Understanding social language and language development
Read Chapter 7 in "How to be q Pqrq Pro"

Week 3: Observing a child in a classroom setting
Introduction to the CALMS observation model

\treek 4: Self-regulation and sensory integmtion

Week 5: Guest speaker and/or yideo tape of observation
First Observation of q child is due

W€ek 6: Executive function and attention disorders

Week 7: Understanding interventions
The Behavioral Model
Discreet trial haining
Applied behaYioral analysis
Social relationship models
Floor time
DIR

Week 8: Review of student observations
Second obsemation of a child is due

Week 9: kaming to work as palt of a team
Understanding classroom goals and working with teachers
Taking your new knowledge out into the community

Week l0: Finish Observations. A reyicw of what vou've leamed.



Welcome to Week One

Tonight's Agenda will be;

6:30 Introductions
This program is designed in a seminar format, which encourages class

participation. Talking about yourself and your experiences with children
will be part of the class curriculum.

7:00 Our topic tonight will be:

Developing a professional language to talk about children.

What is a Para-educator companion assistant teacher?

What is our role?

What population of children do we offer intervention too?

What is bad behavior?

List several childhood behaviors that you think are bad.

l.

z.

J.



Lets think about this scenario...
It's six in the evening and you are in the grocery store picking up a few
things for dinner. The woman in front of you has two small children

with her, a baby in the shopping cart and a three year old tugging at her

hand. As she gets closer to the checkout the three year old starts crying

and saying "gum, gum, gum" while grabbing for some candy. The

mother replies "No gum tonight, first we need to have dinner'" The child

is persistent and begins to lie on the floor of the grocery store and have a

tantrum. Should the mother give the child the gum?

Whv or Whv not?

As we explore these issues we begin to understand how our vlew ol

behavior can influence what we think about that behavior' Our

worldview and our cultural background influences our perception of

behavior.

Give an example of how your families culture influences or has

influenced your view of children's behavior'



As a child development interventionist our mission is to understand

behavior in the context of each child's development' relationships and

environment.

To do this we must have the ability to step out of our lives for a moment

and begin to investigate what is happening inside the unique world of

the child we are looking at. We must become good detectives'

investigating all the relevant information regarding children and

behavior. Juit like detectives in the movies we begin to ask questions

such as:
. Where did the behavior occur?
. What time of day was it?
. Who was the child with?

' What happened right before the behavior occurred?

. what did the child say?

. What did other peoPle saY?

When we ask these questions we begin to take our assumptions and

iudsmens out of the picture and we begin to look at behavior in the

';ilil";i;;"o..i-s"ltu"ior is an attempt to communicate' our job

i, to A."ono *a clarify the message' Behavior happens in the context

"f 
t"f"""g. Our job is to help deliver the message in a way that can be

better understood.

What was the message that the child in the grocery store was trying to

communicate?



BEHAVIOR IS AN ATTEMPT TO COMMUNICATE
BEHAVIOR OCCURS IN THE CONTEXT OF RELATING

We are the behavior detective team!!!! Our job is to put meaning to
behavior.

8:00 Ethical question ofthe day:
You are working in a typical preschool setting helping an autistic child
integrate into the classroom. A parent of another child approaches you.
That parent says to you, "Who are you helping in the classroom and
what's wrong with that child?" How do you respond?

What if a child in the class asks you the same ouestion?

Bonus question for next week
What is confidentiality and when does it apply to you?

Homework
Observe yourself over the week, come to class ready to describe a time
when you felt judgmental about how someone handled a child.
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Philo6oohv of Positive Bdro\rior SuDDort' ' 
Rid|ord A. l{6aros, Ph-D-

\ryh€n our belief systqn is srcfi thct o Peronb 'belravior Probletns' oe viaed os

rrcdon, rtrPredictobb evrnfs @d sinPly 'willful' o lhe leorrerl Frt.lhcti it
fof lorys thct the nost ve sr & lor El+tnes rith 'bchovior P'obl€ns' is lgocr'
We woit for ihe disPkry of tut{om 'behavior Problens' drd, then do somcthirE,

t)rpically sotn€lhttg Fnitive, to stoP or suPPress the b€havior. l'brever, when we

vi"w ssch behdrrior os PrGdictobl"; qs Po't of q panerri; os rehed io the
envircnnart os Fn?oseful; os nreoriryrful for the leorrr; os gool-directcdi 4t
cotrnudcstiw d|d qf inPort to the les.'|el", o rhole rorld of Prwtive.
pl.evcrtsiiv? g|d educqtioml suPports ad tfrqf€ies b€cone qtgihble to ossist th"
korrcr. Assessn€nt of lhe mecrirg ord puryose of ihe 'behodor Problen' ond o

nrore thoror4rh urderstordirg of the behovior is the|| Possibls.

Positiw b.rEvior slrpport Prcgr{3ns ernPhosize resP€cting o'd vofuir|g the ledflEr-

Enlrorcing the lecner's owrqll lifestyle: building nary b€hdviot: crd skills to replcce
'problc|n behotrior'; 'snoothirg' the rchio.Ehip betrea! the l?omer's
dprqct"risfics ord lhe envirodnsrt highlightiry f,'hqt the leom€r is successful

with ond whqt he or she is doirg vell; crd reving on non-violetrt crisis resolution

strat€ies- It qpcors thct cn ocl@ul"dg€tnat by Professimls 6 to the
?ne4|angrfukEss dd prnposefulness of 'behqvior Flblcttrs' is o criticql first 

't€P 
to

problen resolution ord tttdt Proqctiw efforts in Prcv€triion. life-stvle enlElcanent
ond skill building ore rDt onv essenlid, but rnay be the only tools us hsw to
support o leom€r wilh 'bchovio|" p|lblsns' thot cat lead fo dqrable, lor|g-felm

clragre. SUch fools qllow us to be edtrcctors- When the leorrr's 'behdvior
probbms qfe vi4ed os rnpeedictoble. nesri€brs and uirhod F.rPcse, qll fe csl
be ore behovior mcrogers - dis?€asiry reoctiYe conscqr.rences for rcdom 'behcvior
plbblens' to cffest o hoped for, brlt elusive q,|d tarPonory, sqPPrcssion of the
beho/ior.

'Behovior problenrs' qr? viered h€J€ qs orcs cr,nrent 'lcguoge' for rnakirg serse

of o{|eb cnvirodnslt od for hoviq one's nesds met. o?te's ctrrctrr 'ldtguqgc' is
also importot for hdyif€ power, control, infft,rnce qtd outotrltry in oneb lifa Otr
lole is to, first, ocknowl?dge rhe kgititnocy of the idividtd's gr€flrirE. itnPortdrt

crd hrnron gools thot he or she is tr"Irir€ to oahiew by the use of ctypicol
b€rroviorol 'ldrEuog€' ond s€.ond, to sssist ond s4porr fie indivadtd to leorn otd
trse o differ:nt. morE typical 'lrrBuqge' to hove goqls ?tt€t. To do lhe hifter, we

n€ed to rrrdctstaxt hor od rhy o irdividtnl qses dyPicol bdnviorol 'loguoge' so

thaf we no/ offer nery 'words' @d 'sent€nces'- As q,l individul l€dr|s crd sses o

ne* behoviorcl 'logrucge" - q|d it i5 useful od efficiert to do so - l'troi irdividuol

{ill use their ctypicol behcviorcl 'hnguoge' less qrd less. Old tools.would be

eqbrr-d by nev oes.

fu0,.^ LA.r tP M'- tz^'\ "1
?afaeAv t^h)v t , $41'a-t ot S-P9o'+

Cadt'x



PBS Proconr Philosoolries

Behavior is ledrned dd can be tqught.

Behovior hos o purpose or function.

Behcvior is c choice; emotiorg clre not,

o There ore consegr,rnces for our belroviorol choices.

Nloturol conscguemes, olthough best. or.e ofieri not ,neoningrful enorgh.

The best corse4uences ore imrrrdidte. fr€quent, me,ofngrful ond
consistent.

Positive consegu€nc€s occur more often than negntive consegrrnces.

,dlakirg r€stitution is on importont part of persoml grorth ond selfesteen

Learnirg why we behove the roy se do is importont for positive
cmrye.

Fcmily intervention is iroportont to focalitate tronsfer of th€ studeni!leamirg.

S€lf-q/oluation is an importorrt skill for persoml grorfh.

To be grccessful, ner behoviors nv;st grenerolize to all enviroruner*s-

Children deserve respect ord the iruth.

Shone ad guilt donroge setf esteern.

Penple rcd fre4JFx$ opportunities to denonsfr.ote positive betrcvioral
cho4ges-

o When ye live wlraf re iegch, we ore better hurrcn beirgs.

{

Fyc* LAvSp
?av62/w (a yq 1 €,e,|w.i",^ S,4cputl(a"1rgt'



"People Firsi" Longuage

... on ottifude ond c hroy of tolking!

Becouse words ond language con hove such o strong impoct on how
we form our expectotions, it is importont to look ot the terms, or
words, we use $rhen we tolk obout the students we ore supporiin9...
siudents with disob;lities. Alwoys keep in mind that the students we
support ore simply thof -- students firsi ond foremost. They hove
simifor wonts, needs, inteeesls ond pleqsures as any other student.
Remember thof the student's disobility is parf of them, btrt it is not
their definitg charocteristic. Therefore, we oddress the person osa
'student who hos a disobility", rother thon "disobled" or "hondicopped".

Soy- - -

child with outism

o person who hos...

uses o wheelchoir

student with o disobility

Instead of. ..

outistic child

offlicted or suffers from...

confined to o wheelchoir

disobled or hondicopped

I

In oddition, iry not to lobel people os pori of o disobility grouP... soy
"people with disobilities", insteod of "the disobled".

6
t'



PEOPLE FIRST LANGUAGE

In soeaking or writing rerember tha childrco and adulb with dissbilitbs

;ilk;4ry;;Gi- exccp ttat tlcr hapP€n q hNv.: E {:bilitv' Itrerc

i* 
" 

r"* 6 r- iry."ing iour tans;agp rcmea to aisoititlx ana

handicap..

l. Soeatc ofthc person fitst' then th dilsbilfty'

2. Emhasizl abilitig, not limiatbnr'
3. Do not hbel peoph ac put ofa disability Slotp'
;: D*{ d;;;i*prrisc oroccion b apecrowith a

disability; don't Fbonizc'
s. Ct t* iJ t"a.it"A"* gt iqorta4 tet tbe persoo do c- 

.oof. f" ni*"ifhcrsclf ar much or possiblc' - . .
c. d, aisabitity ir a fiIo tional limitdfom thrt intlrftGs wrtr a- 

ilFs;fuo'to wanr, i4orcd bv socl*v' tb envircnred'
qorelf,

SAY
Child wlh a disab nY

Plrpn wiah c.fibd PslsY
Pcllootb h8..
ocr,Gloodcdsl &bY
Emdoirl disodri, dd itb!
Usawblchah
Pqron with Dom'r rYdrom
liar e pSnir:d dirabillY
Codirbt
S€iatl!
Pr![rEd
Ctooqb illncs
H! pdglcgb' brmblcgh

INSTEAD OF:
disablcd or dix0pcd child
mtsird, CP, c qndb Pcroa
imtut€d. cfi(3film' vbtiB
sbw
caEy,i[!@
cmftcd io t qlblchah
mngobil
ari:Dld
Oiric (uolsr t i,t.0ir"s)
ftr
totdid
cickly
lcqbgishbLlrc

souEc: at'r th. Pcrs! FH - It'n tb Diltbilft/' hccs'ficr (scilcob'r

19t9), p.l3



Communicating with Students

- Why is this imporrail?
e Other students in the general education classrooms will

model your behavior and are leaming from you.
r lfyou hear students talking dom to stud€nb, gently

correct them in private.
IX)

l) Ad&ess the studcm by nane

2) Speak to stdonts with spccial necdr ar you do to sudefr withotl
spocial necds

3) Us€ s@ toE ofvoi:o

a) Usc languagdphns€t |ha sc agp sppropriolc.

5) Shden tbc l€ngft of your sedemer

' 6) hovi& dittctfrru onc 8t atire

DON'T

l) Us€ terns $rch ae brey, deat, rport

2) Doo't ta[. down to thc strd€lt

J) Don't chatgc your torc of voicc whcn talking to stu&rtr

4) Don't ta€ Lnguagp or pharer tiar arc nd sgp 4ptqridc.



What's So lmportant about Good Relationships?

Belationship6 are important throughout the lile span. For very young children,
they are critical to survival itself. Infanis depeM on adult caregivers to meet their
physical as well as their emolional needs. As babies get older and becorne more
sefi-sutficient, lhey continue to need physical care and to deperd on ttle
emotronal nurlurance ot the impodant adults in their lives.

All children are bom wired to form relatiomhips. Estabtbhir€ a close, nurturing
bond with a primary caregiver is a m4or developmental task for intants aM
toddlers. The process ol relatiorBhip building begins in pregnancy, continuing
throughout the inlants' lirst 12 monlhs and beyond.

Research shows that supportive relatiomhips have a tarEible, tong{erm
influence on children's heallhy development, contributing to optimal social,
ernotbnal, and cognitive derreloprnent tor inlants ard toddlers (Zeanah & Dov|e
Zeanah, 2001). As a child grorvs. supporlive retationshtps with parents and
caregivers shape his or her self-image and provi@ the child with the resitbnce
needed to face new challenges.

Nurturing, sensiti\re adult{hild interac{ions are caucial for the devebDment ol
trust, empathy, crmpassion, ger€rosity, and conscience. These relationshios
are lar-reaching; research has shotvn that they provite a co. ext for supportirE
the d€vebpment of curiosity, sett{irection, persistence, cooperatbn, caring ard
conflict resolution skills (Greenotgh, et. at., 2OO1). Heafthy maternal{hitd
relationships are a precursor of school readiness for otde. c+tibren (KaDlan-
Samlt, 2000). Througtrc|'lt the life span. nurturirE and supprtive relaliorEhip
expenences provkJe a model tor loving relatiomhips.

Adapted trom Parfakian, P. and Seibel, N.L. (2002I Buikfiry Strong Foudations,
Padkal Guidance lor tuomoling tE Sc{;ial-Erf r,tiond Df.ltFJtoDnE,it of tnhnts
a/d loddte|s. Washinglon: ZERO TO THREE press. Available through the
Bookslore

Reterences

Kaplan-Sanoft, M. (2mO) Utffiadiry yNt chjtd's ehotbnd heatth p@r Dresented at the
meeting ol He3ltfiy Ctild Care tte{, Engt-d, Etey6-ter, MA

Greenowh, W , Emde, R.N., Gunna, M., Mesdnga, R , ard Shonkott, J.p (itrO1). The imp-l ot
the c{egrvrrE envirorrnefit on yo(r|g childen s develop.n€rn Zerc to Thra, 21151, .1623

Zean*, C H ara Doyle26'l$, P (2m1) Tow€rds a defnton ot infant rnenld h6dth. Zerc ro
Ttuee,2 1), 1gn



Language and Theory of Mind:
You Can't Think of One Without the Otner
Students with language impairment are {requently on the fringe ofsocial nteraction because they may
be unable to take the perspective of another person. In other words, they may have a soclal-cognitive
disorder or Theory ot Mind (roM) difficulty. ToM is the ability to atrribute menta states (beliels,
desires, emotions, and intentions) to seif and others ln order to predict behavior (Lantz, 2002i
Berndsen,2005). Theterm"perspectivetaking"(PT)isanotherwaytodescribeTheoryofMind.

Current research shows the interdependence oflanguage and ToM:
. Chlldren with langlage impa rments may have trouble taking the peEpecrive of others srnce

language is extricably linked to ToM. Language reflects the "activtty in the mind." Research ts
showing that anguage competence can pfedict ToM ability (Berndsen, 2005).

. ToM can inUuence pragmatlc Language skils and soclal interactions (Bernds€n,2005). t might atso
impaci a chlldt ability to make nferences and understand social language, incllding understandtng
lies, surprises, sec.ets, mistakes, and tricks.

. Students with de{icits in PT often demonstrate difficu ty with interpreting abstract meanrngs and
Lrnderstanding what is being discussed or read. Children wirh severe deficits in pT may not be aote
to develop skil s beyond the ability to focus on thetr own thoughts Winner, 2004).

. PT is a social executlve function task that requires processing and fesponding to mu tip e ieve s of
lnformation simultaneously withln a limited time frame (1 2 seconds). pT requires a chitd to consider
his own thoughts as well as the person he is comrnunicating with (Winner, 2004).

. lt is through lhe experience of communication within close relationships that children gain entry
into the "community of mind" (Astington & Baird, 2005).

. The re ationsh p quality between the chid and his communicative partner ts systematlcally related
to the ffequency wlth which they interact in context rich discourse about menta states (Astington
& Band. 2005).

Lingu Systems Social Language Deve opment Test Elementary (see page 6) meas!res those Ldnguage
skills that might be an outward sign of a ToM probtem. The four subtests require students to take
the perspective of another person: [4aking Inferences, M! tiple Interpretations, Interpersonal
Negotiatiohs, and Supporting Peers.

The more research thatt done on the ink between tanguage deveLopment and ToN/, the oeaer we
wi t'e ab e to docunrent how language affecrs th nking social y. To thrs end. we wi mprove our
treatment of children with social deficits so they wi be better integrated into our culture ano oecome
healthy, happy, contributing citizens.

Astingtof, .r W, Bd.d, J A. (Eds) (2@5) why language natlet tat theory of nind. OxIard: O\lotd prcs.

Bemd<-a M, 120051 f heo,y ol n.d: tnpiattanr tot htetuehtion. Rekieved J!.e 6, 2OO9_ tom M.spe*hp.thotogy com/aftcevpr ancle dera asp?.tuc€ d=24O

.".t2. It2@2t 'hearydFrd-dr,<- Deveropnea .mprcaror s .nd ..tetuerrar lF eftor , ""T,o.1.The Repode', 7 1925

winner, M.G. (2005).Ihink SociarrSan Joser Miche e Garcia Winner

wr..rM.C W.ts' r0o4) he oe $e.rivc rd. 
' c soecr.un. A o.opo$, to.o pe,,pea,va,a\ag spec|rr ano,e4reo

crtcac.-,.J1--..d\Lppo-ro,acrrareddJrr-.-e$lfte(l'or.?e1oal rr. FdJcar,on ttpt-p,s,.25.6..2
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